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In this article we propose the pedagogical model bridging activities to address advanced 
foreign	language	proficiency	in	the	context	of	existing	and	emerging	internet	commu-
nication	and	information	tools	and	communities.	The	article	begins	by	establishing	the	
need for language and genre-focused activities at the advanced level that attend to the 
shifting social practices and emerging literacies associated with digital media. Grounded 






tion. In sum, the bridging activities approach is designed to enhance engagement and 
relevance	 through	 the	 incorporation	 of	 students’	 digital-vernacular	 expertise,	 experi-






THE CHALLENGES OF ADVANCED LANGUAGE PROFICIENCY
In	its	25	year	history,	the	CALICO Journal and monograph series publications have provided 
venues	for	a	wide	variety	of	applied	 linguistics	research	 in	the	area	of	second	and	foreign	
language	 learning	 aided	 by	machine	 local	 software	 applications	 and	 an	 array	 of	 internet-
enabled information, communication, and computational tools. As a selective but salient rep-
resentative	 of	 this	work,	 the	 seven	 recent	 articles	 to	 have	won	 the	 “Outstanding	CALICO	
Journal	Article	Award”	include	the	themes	of	intelligent	tutoring	in	the	context	of	Japanese	L2	
reading	(Kang	&	Maciejewski,	2000),	a	Vygotskian	analysis	of	interactional	features	of	Span-




communication	tools	and	contexts	and	 intelligent	computer-assisted	 language	 learning	ap-
plications	(Thorne	&	Payne,	2005),	the	discussion	of	a	prototype	tool	(iWRITE) designed to 
provide	 intermediate	 learners	of	English	with	explicit	composition	related	grammatical	and	
 559
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lexical	assistance	(Hegelheimer	&	Fisher,	2006),	and,	most	recently,	the	application	of	second	
language	acquisition	and	cognitive	psychology	research	 to	 inform	design	 features	 relevant	
to	computer-based	lexical	acquisition	environments	and	activities	(Lafford,	Lafford,	&	Sykes,	




attention	within	 technology-mediated	 language	education	research,	namely,	 the	conditions	
and opportunities associated with advanced	 foreign	 language	proficiency	 in	 the	context	of	
existing	and	emerging	 internet	 communication	and	 information	 tools	and	communities.	 In	
the	 face	of	a	vast	array	of	non-English	culture	and	 language	media,	 increases	 in	diaspora	






















literature-oriented foreign language courses, with low prestige associated with the former and 
high	status	with	the	 latter,	has	engendered	an	enduring	symbolic	capital	divide	separating	





there has been a renaissance of interest in, and attention to, issues of advancedness. Two 
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foreign	 language	 learners’	 reading	 ability	 up	 to	 superior-distinguished	 levels	 (see	 Ingold,	
2002).	Byrnes	(2007)	has	noted	that	despite	the	obvious	need	for	advanced	foreign	language	
capacities and the clear limitations of current instructional practices, the advanced learner is 
often	overlooked	in	second	language	acquisition	theory	and	research	and	continues	to	receive	
insufficient	pedagogical	attention.	As	is	obvious	from	the	discussion	above,	another	gap	in	
advanced	foreign	 language	pedagogy	and	research	 is	 in	the	arena	of	technology-mediated	
communication,	which	arguably	is	now	a	high-frequency	context	for	language	use	at	any	pro-
ficiency	level.
CONTEXT: INTERNET MEDIATION AND CONTEMPORARY CONTEXTS OF COMMUNI-
CATION
In	everyday	interaction,	from	professional	workplaces	and	educational	contexts	to	social	and	
interpersonal communication, internet information and communication technologies have 














identities in second and foreign languages now involves digital mediation as often as, or more 
often	than,	nondigital	forms	of	communication.	Hence,	for	many	late	modern	communicators,	
advanced	language	proficiency	will	include	the	use	of	many	more	communicative	modalities—
and	 their	 attendant	 contexts	 and	 appropriate	 genres	 of	 communication—than	would	 have	







use associated with new media necessitate a responsive and proactive vision of foreign and 
second language instruction.
A REPORT FROM THE FIELD: TECHNOLOGY AND ADVANCED LANGUAGE LEARNING
The	Center	for	Advanced	Language	Proficiency	Education	and	Research	(CALPER)	is	one	of	15	
title-VI-funded	national	foreign	language	resource	centers.	While	all	CALPER	projects	address	
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oriented	toward	critically	examining	and	leveraging	technology-mediated	everyday	commu-
nicative functioning in the areas of emerging literacies, information gathering and sharing, 
knowledge	building,	problem	solving,	and	social	and	professional	activity	and	to	use	these	
authentic	contexts	as	resources	for	promoting	language	awareness	and	language	learning.	
In	particular,	 the	Project	 focuses	on	pedagogical	 innovation	within	two	computer-mediated	
configurations:	(a)	instructed	and	institutional	intraclass	activity	(described	briefly	in	the	ap-











design element of foreign language instruction or as a more organic function of participation 
in online interaction.
	 While	many	 forms	 of	 communication	 are	 flexible	 and	 variable	 across	 contexts	 and	












use of the internet, both in and out of educational settings, often involves participation in 
communicative	genres	that	diverge	from	analogue-normative	textual	conventions	(e.g.,	see	
Black	&	Steinkuehler,	in	press;	Crystal,	2001;	Herring,	1996;	Thorne	&	Black,	2007,	2008).
A PEDAGOGICAL PROPOSAL: “BRIDGING ACTIVITIES,” NEW MEDIA LITERACIES, 
AND ADVANCED FOREIGN LANGUAGE PROFICIENCY
To	address	the	important	area	of	everyday	uses	of	the	internet,	in	other	words	new	media	








CALICO Journal, 25(3)	 Bridging	Activities,	New	Literacies,	and	Advanced	Language	Proficiency
 562





our	 communicative	and	 informational	 lives	 such	as	blogging,	 collaborative	writing	 in	wikis	




however, rest the same issues and questions that have confronted teachers and researchers 
for	decades	(and	millennia):	What	will	(or	should)	students	learn?	How	are	the	task	and	situ-
ation	to	be	structured?	How	are	students	to	demonstrate	new	media	competencies,	and	how	
will these be measured and evaluated? At the same time, a reproduction of analog episte-
mology	and	classroom	hierarchy	flourishes	in	this	new	era	of	digital	education	(e.g.,	witness	




evance	 to	 the	 immediate—and	mediated—social,	 communicative,	 and	 informational	 needs	
of	students.	What	follows	is	an	outline	of	a	nascent	initiative	which	we	are	terming	bridging 
activities, named for its focus on developing learner awareness of vernacular digital language 
conventions	and	analyzing	these	conventions	to	bridge	in-class	activity	with	the	wider	world	






interests,	 and	 the	 use	 of	 contrastive	 analysis,	 data-driven	 learning	 (i.e.,	 corpus-informed	
analyses),	and	qualitative	discourse	analysis	methodologies.	The	ultimate	goal	extends	be-
yond	high-level	foreign	language	proficiency	to	include	intercultural	and	symbolic	competence	
as	 part	 of	 an	 increasingly	 plurilingual,	multiliterate	 global	 citizenry	 (e.g.,	 Kramsch,	 2006;	
Thorne,	2006).	As	proposed	by	the	New	London	Group	(1996),	the	concept	of	multiliteracies	
describes	two	essential	arguments.	The	first	is	that	schooling	needs	to	take	account	of	the	





 The bridging activities	model	involves	incorporating	and	seriously	analyzing	student-
selected	texts	within	the	advanced	foreign	language	curriculum.	This	represents	a	move	that,	
under	ideal	conditions,	provides	vivid,	context-situated,	and	temporally	immediate	interaction	






standing and predicting the variable rules, probabilities, and linguistic choices associated with 
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	 With	bridging activities, a core pedagogical principle is to raise the agentive possibili-
ties	for	foreign	language	students.	This	is	accomplished	by	having	students	themselves	select	













which we are creating materials are described below.
Instant Messaging and Synchronous Chat
For	regular	users	of	synchronous	text	communication	tools,	the	hallowed	sentence	has	given	


























a	 significant	 role	 in	public	discourse,	while	wiki	 technologies	 create	 the	possibility	 for	 col-
laboratively	authored	and	elaborated	 textual	production	 that	has	 resulted	 in	extraordinary	






















These comments address a core challenge in the development of advanced level foreign 
language	proficiency	and,	more	broadly,	gaining	high	level	proficiency	in	any	area.	Passive	
or	receptive	comprehension	is	not	enough.	Mastery	requires	production	(e.g.,	Swain,	1985,	
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references into Japanese animation or anime-based	fanfiction	that	is	written	in	English	and	
set	within	a	North	American	story	context.	Remixing	practices	can	also	illustrate	a	plurality	
























1.	 How	 is	 communication	 used	 as	 a	 resource	 in	 the	 immediacy	 of	 in-game	
problem	solving	and	play?
2.	 What	sorts	of	speech	functions	are	common?	For	example,	do	you	see	in-






tures of friendship, and complaints or accolades regarding general qualities 
of the game.
4.	 How	do	more	experienced	and	less	experienced	online	game	players	differ	
in their in-game chat?
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5.	 Are	there	lexical	and/or	text-convention	differences	between	in-game	chat	
and other common internet communication tools, such as instant messen-
ger?


















5.	 to	 increase	student	agency	 in	relation	to	the	choice,	content	and	stylistic	
specifics	of	the	texts	contributing	to	the	language	learning	process.
	 Similar	to	the	New	London	Group’s	(1996)	cycle	of	situated	practice,	overt	instruction,	




























ness	 pedagogy	 attempts	 to	 balance	 the	 resources	 and	 performance	 potentials	 of	 internet	
generation	youth	with	the	knowledge	bases,	analytic	 traditions,	and	conceptual-theoretical	
frameworks	that	the	institution	of	foreign	language	education	can	provide.	To	be	clear,	the	






	 The	brief	examples	of	new	media	 literacies	and	bridging activities presented above 
also precipitate a number of challenges to the conventional goals and processes of advanced 





communication	 practices	 that	 are	 generally	 considered	 stigmatized	 or,	 at	 best,	 vernacular	
linguistic	varieties.	In	an	age	marked	by	transcultural	and	hybrid	genres	of	communication	
and	in	a	global	arena	where,	in	some	quarters,	“plurilingualism”	is	already	fronted	as	the	goal	
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APPENDIX
Center for Advanced Language Proficiency Education and Research (CALPER)
Technologies for Advanced Foreign Language Proficiency Project
Intra-Class Uses of Technology
To	assist	instructors	with	classroom	and	formally	class	linked	uses	of	technology,	the	CALPER	
Technology	project	 has	 developed	 two	 resources,	 the	Computer-Meditated	Activity	 Library	
and	a	 teacher	professional	 development	manual.	 The	Computer-Meditated	Activity	 Library	
contains	explicit	instructions	for	the	FL	classroom	implementation	of	synchronous	chat,	blog,	
and	wiki	 technologies.	Activities	 represent	diverse	 topic	areas	and	activity	 types	 that	em-










As	 a	 companion	 to	 the	 Activity	 Library,	 The	 CALPER	 professional	 development	 document,	
Technology for Advanced Foreign Language Proficiency: A Manual for Professional Teacher 
Development, Vol. 1: SCMC, Blogs, & Wikis	(Reinhardt	&	Thorne,	2007),	provides	in-depth	
technical	 explanations	 of	 each	 technology,	 descriptions	 of	 their	 broader	 (non-educational)	

















tural Foreign Language Education	(Thomson/Heinle,	2006)	and	the	co-authored	monograph	
Sociocultural Theory and the Genesis of Second Language Development	(Oxford	University	
Press,	2006).
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